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Goals

1. Understand some teaching methods in foreign language education

2. Deepening understanding of instructing to "teach English in English"

3. Understand foreign language learner psychology and motivation trigger
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The course is designed for those who will be involved in English language teaching in the future and

for those who are currently involved in English language teaching. In addition, students will deepen

their understanding of the principles and theories of foreign language pedagogy and the areas of

teaching and learning in practice. For example, the course will cover advanced teaching methods

and ideas for vocabulary, grammar, listening, hearing and writing, as well as how to select teaching

materials, assess learning and teach lessons in an active learning format.
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Acquire highly proficient language skills and advanced knowledge in the field of
international communication and has the ability to demonstrate reliable communication
skills in a global society.
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Acquire the academic cogitative skills necessary to conduct specialized research from the
perspective of international communication, understand and logically as well as critically
analyze issues and topics of the international community, and has the ability to make
proposals and take action to solve these issues.
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Acquire the ability to observe objectively at the diversity of foreign cultures and to
accurately grasp the characteristics of each, and has knowledge about foreign cultures.
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Acquire the ability to give presentations and further communication skills in English.
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Prerequisites

/Remarks
(Anne Howard)
1. Sources of error: Historical review of error analyses and theories of the sources of error in
second language (Students do error analysis in groups and briefly present)
(=7 =K : =T =SSO L Ea— B SFEICBIT 57 —0ORK
OEw)  (FEFIN—T T T 02TV, BWRREIT I, )
2. Oral error correction: Ways of research in error correction; state of the profession in oral error
correction
(ARIZHBIT 2T —DFIE : =7 —3TEDOWEE, AIR= 7 —FTEHMFEOIRN)
3. State of the profession in written error correction, and peer correction (Discussion: problems
with error correction)
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(Marc Waterfield)
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Course Schedule

4. Teaching theories, methods, and the post-method condition
(BB, #dE, BEIOFRA L « 2V — FOSM)
5. Professional discourse and critical reflective skills
(TmT7xzyvaf N T4 RAA=REI VT 4N VT VLIT 4T « ZF)V)
6. Task-based teaching approaches, the differences between passive and active teaching
approaches to facilitate more active learning conditions in the classroom
(FAY R=ADEFRE, BETOIVT 7T 4 TRFERNEZRET D720
BN 70 R AL L RN 72 BURAE DIEY)
7. Academic presentations on content covered in sessions 4, 5, and 6
(Byvava, 5, 6THY LIFONIZANFICET LN LB T —vay)
(Hayase Hironori)
8. Theoretical consideration of instructing to "teach English in English"
( [HEFEZHGECHZ D) FREICHT 2 BRRAIZ42)

9. Consideration of how to build and develop lessons for "teaching English in English", develop




teaching materials for this purpose, and evaluation methods with an emphasis on
communication
( THGEZ B GECHAD | REMBEDOT O OREOHEESCRERBFIE, SBIZZEDOED
DEMBAHE, KOaa=Fr—Ta UERBEM LCRHMITTED B
10. About the shift from "skill-oriented" teaching method to "content-oriented" teaching method
( T2AFVEG] OFEENS [WEER] OFEE~DY 7 MI2OWNT)
(Won Kim)
11. Perspectives on language teaching and learning: Cognitive to sociocultural
(BEFEOMLE « B b b~)
12. Approaches to content and language integrated pedagogies: EAP, EMI, CLIL, CBI
(NASHERAHEIE~DT 71 —F : EAP, EMI, CLIL, CBI)
13. Functional linguistics to teaching EFL
(EFLEE IR HHERES7EF)
14. Language pedagogy and teacher/student identity
(GRBHEHS L FEDT AT T 4 T 4 HE5)
(All Instructors)

15. End of Term Review

(HRE L)
24 Txd % | Students will write responses to essay questions regarding course material, participate in class
ERE i discussion, and make presentations. These will be comprehensively evaluated.
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Preparation and

Essay writing and preparing for final presentations.
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Revision

outside Class

T X A b Materials will be distributed as needed.
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