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1. Understand some teaching methods in foreign language education

2. Deepening understanding of instructing to "teach English in English"

3. Understand foreign language learner psychology and motivation trigger
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Course Overview
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The course is designed for those who will be involved in English language teaching in the future and
for those who are currently involved in English language teaching. In addition, students will deepen
their understanding of the principles and theories of foreign language pedagogy and the areas of
teaching and learning in practice. For example, the course will cover advanced teaching methods
and ideas for vocabulary, grammar, listening, hearing and writing, as well as how to select teaching

materials, assess learning and teach lessons in an active learning format.
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Objectives
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Acquire highly proficient language skills and advanced knowledge in the field of
international communication and has the ability to demonstrate reliable communication
skills in a global society.
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Acquire the academic cogitative skills necessary to conduct specialized research from the
perspective of international communication, understand and logically as well as critically
analyze issues and topics of the international community, and has the ability to make
proposals and take action to solve these issues.
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Acquire the ability to observe objectively at the diversity of foreign cultures and to
accurately grasp the characteristics of each, and has knowledge about foreign cultures.
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Acquire the ability to give presentations and further communication skills in English.
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1. Sources of error: Historical review of error analyses and theories of the sources of error in
second language (Students do error analysis in groups and briefly present)
(27— : =7 =T OMERNL ©a— LB Sihic T 5= 7 — 05K
D) (FEEEIN—T T T = ETV, BOREEIT I, )
2. Oral error correction: Ways of research in error correction; state of the profession in oral error
correction
(IMBRIc BT 27 —0FTIE : =7 —3[IEOWf%EE, iRz 7 —5TIEEMK ORI
3. State of the profession in written error correction, and peer correction (Discussion: problems
with error correction)
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(Marc Waterfield)
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Course Schedule

4. Teaching theories, methods, and the post-method condition
(BB M. 2HE, BLXURX b - 2V = FO%Mf)
5. Professional discourse and critical reflective skills
(FuzzyvvaFnl - FLRA—RE VT AAL -V TLIT 47 - ZAF L)
6. Task-based teaching approaches, the differences between passive and active teaching
approaches to facilitate more active learning conditions in the classroom
(ZRI R=ZADERE, BETOIYV T 774 7 BRI RET 57200
BN 75 B L REBN I 7R BURIE DIE )
7. Academic presentations on content covered in sessions 4, 5, and 6
(v ava 5 6TIY LT ONANBFCHET 24 7Ly 7 —v av)
(Sugene Kim)
8. Theoretical consideration of instructing to "teach English in English"
( B2 REECH A 5| 5B 3 2 BRI %Z 5%)

9. Consideration of how to build and develop lessons for "teaching English in English", develop




teaching materials for this purpose, and evaluation methods with an emphasis on
communication
([FEEFECHA D) BEBED - OREOBESLER L, Sbiczokzd
DEMBAFE, K3 I 2= —v a3 v ZEMALZFHEGEDOEL)
10. About the shift from "skill-oriented" teaching method to "content-oriented" teaching method
([RFEMR] OfFEEr L [WEAEE] OffiEik~DYv 7 Mo w1)
(Won Kim)
11. Perspectives on language teaching and learning: Cognitive to sociocultural
(BREFE MR« D bt fb~)
12. Approaches to content and language integrated pedagogies: EAP, EMI, CLIL, CBI
(NESBEREAHAE~DT 71 —F ¢+ EAP, EMIL. CLIL, CBID)
13. Functional linguistics to teaching EFL
(EFLYH I 51 5 Behe 5 36°7)
14. Language pedagogy and teacher/student identity
SHBBBFLLFEDOT ATV T 4 T 4 HEF)
(All Instructors)

15. End of Term Review
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AT 5 | Students will write responses to essay questions regarding course material, participate in class
GRZ(il discussion, and make presentations. These will be comprehensively evaluated.
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Preparation and

Revision

outside Class

Essay writing and preparing for final presentations.

EXHBE LRI LYY F— a v DU,

THFA b Materials will be distributed as needed.

Textbooks PEG U CTER 2R S 5,

&S £ = . De Costa, P. 1., Green-Eneix, C., & Li, W. (2021). Embracing diversity, inclusion, equity and access
S E GBI in EMI-TNHE: Towards a social justice-centered reframing of ELT. RELC Journal, 52(2), 227

235.
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